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INTRODUCTLON

During the 60s the activist, middle-class, and proleotariat 3oianed Black
pcople in their protrected struggle for civil rights and the fight against racial

discrimination. -In the 70s the feminists; militant, boreconing mavement of

CULI277 14

women at home and the world of work joined the strugple against sex discrimina-

tico and for sex cquity,
The values of increasing the human potential is a basic quastion that

will ke f.ced if the educational system is to he effective and s2lvaged.  The

.
question of human education continues to emerge amidst th challenges of rising

-

e
ceducation costs, increasing taxpaver resistance to local taxes, falling student

enrollment, heightened tensiens between citizen groups, local administrators,

unions, and school boards over conirel of schocl: and school reosources.  Even
concerns raisced about the utility of educational degrees or credentials, the value
of the cducational path to paid work, and the incquities of school finance, the

query of the merii of dindividual worth is mirrored and measured to the ceducational
leadership
In this paper will be presented a historical deserviption of a Tnrge in-

service training and staff developmeat on racism and scxism in an urban school

district under court orderced desegrepgation.  Yor this reason, 1 have organized this

paper in Jdive parts: (1) Title*IX; (2) bemographic Dataj (3) The Delivery System

for Tn-Service Training; (4) Outcomes; (5)  Summary.
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SECTION T

TITLE IX

There is direct relaticnship to the missi&n of the Training Institute
for Desegregated Educatioa in problems velated to race and scx and the sex dis-
crimination law called Title IX.

) \

On July 21, 1975, with the approval of Congress, Title IX became the law
of ﬁhc land. It is the broadest prescription against sex discrimination in cdu-
cation to have cmerged from Congress. Title IX states: '"No person in the United
States shall, on the basis of sex, be excluded from participation in, Be denied
the benefits of, or be subjected to discrimination under any education program or
activity receiving federal financial assistance...." Title IX affccts all levels

.
of educational practice and therefore is a sweeping pronouncement. Title IX was
designed to right the wrongs of an educational Sygtcm which had patently discri-
minated.against giris and women.

It prohibits scx discrimination againsf most adults employed in educational
settings and against students in these settings. Women and men arc to receive
the same benefits and opportunities for job advancement. Girls and boys are to
receive the same instruction and freatmont without regard to their gender. Title
IX provisions cover reeruitment, advertising, h{fing, upgrading of positions,
promotions, contracting and awarding of tenure, demotion, transfer, layoffs, re-
hiring, pay rates, job assipnments, and seniority, the terms of collective barga’
ing agreements, pregnancy !caves or leaves for cither males or females who must
carc for children, fringe benefits, employer sponsored activities, selcection and
financial support for training, and any other tarm,.condition, or privilepge of
cmployment.  Non-credential, non-certified personnel as well as credentialed staff

arc beneficiaries of Title IX. !j



A few aspects of educapion do not fallxundor the Title IX law:

Curriculum materinls have been excluded from Title IX's provisions because
of a legal judgment that theiv inclurion would violate the First Amendment, a
constitutional guarantcee «r freedom of speech. .Some organizations such as YMCA,
YWCA, Girl Scouts and Boy Scouts and other single sex “youth service organizations"
are exenpt from Title IX for variousrrcasons.

The benefits for students covers recruitment as well as admissions policics
and practices only to vocational professional and graduate schools and to insti-
tutions of public undergraduate education. Where institutions are exempt or non-
exempt, once members of both sexes have veen admitted, thesce institutions must
trear all students nondiscriminatorily. Treatment includes access to course offer-—
ings and extra-curricular nétivities, participation in course offerings and extra-

, "
curricula activities, ivcluding campus organizations and competitive athletics.

Physical FEducation classcs are prohibited from being sex segregated,
although competitive wrestling, boxing, basketball, football and other bodily
contact sports do allow scp&rntion.

Elementary schosls must be in full compliance in Phlysical Fducation one
vear from the cffeccive date of Title IX.

Secondary and TPost Secondary schools must be in compliance with Physica]
Education no.]ntor than three years frem the effective date of Title iX repulation.
Whilce adjustments are being made in Physical Education Classes, separate classes
must be comparable for ecach sex.

In competitive sports or contact sports, athletics may be provided through
separate teams or through o single team open to both sexes.  The goal in athletins
is to sceure equal opportunity yet allowing schools and collepes flexibility in
determining how best to provide such opportunity. Factors taken into account to

ensure opportunity will include the interests and abilities of both sexes are

!
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reflected, supplies and equipment are provided, scheduling of games and practices,
and travel and per diem allowances, bpportunitics of coaching and academic tutoring
both for assignment and pay, facilities, locker room, practice and competitive
facilitics, medical and trainiung services, housing and dlning facilities and
services and publicity. The key point is that the assurance is for cqual oppor-
tuniéy not equal expenditures. ’

Counseclors iy not use testing or other materials for counseling differently
for males and females.

One important aspect of Title IX requires institutionsto conduct an inquiry

into their activities to identify and to eliminate sex discrimination. Anéther
high importance item is the requircement of a grievance pfocedure.' The Training
Institute activities supports school systems in their awvarceness of sex discrimina-
tion and race discrimination by working with\school staff on an ongoing basis in
selected race-sex related problems.  These activities are described for you later

in this paper. TFirst, I will profile the setting in which the “raining Institute

for Desegrepated Education takes place.

)
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SECTION I

DEMOGRATHTIC DATA

City of Detroit

Detroit, Michigan is a beautiful large urban arca which inhabits mor ¢
than. 1,500,000 people’during the Aay and about 1,000,000 plus during the night.
Many of the citizens from the metropolit;n community travel the busy ireeways to
work in the city and return to their suburban comnunities in the evening.v The
populace is multi—otﬂnic which is highly visible during the Ethnic Testivals
where Americans with origins of Spanish-speaking, Chaldean, Greck, Italians,
Black-African, Polich, German, Chinese, Asian ;Mothcr Oriental and ﬁufo—Ameficun
nationalities can be secn;

The city is about 140 squarc miles in arca with the population density
apﬁfoximately 10,673 people per square mile. The nation's [ifth largest city has
a Black-White ratio e¢stimated to be 60% Black and 40% White. The city is governed
by an agressive, fﬁture—oricnted Mayor and City Council.

However, Detroit has been called "Murder City", suffers problems of high
unempldymcnt and gndoremploymunt, grossly affcected by White organized crime,
suffers a declining tax base, a public school system that has bcon historically

allowed to deteriorate, a business and residential {light who continue to scek

-and reap city rewards from suburban sites, and the poor and the black are daily

recepients of_institutionnl racism and sexism. The long history of racial
conflict in Detrolt has reinforced the need which exists today to work toward the
eliminaticn of racism; and at the same time provide cqual Qpporlunity for all
regardless of sex,

Detroit Public School District

This first class school system of more than 10,000 teachers and 240,000

students 1s a system made up of cight regions.  Since Janvary 1, 1971, the Detroit

)
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Public School System has been administratively and politically decentralized

by the State Legislative Mandate. VFnel of the eight Regional Boards of Edu-
cation are represented by the chairperson on the Central Board of Education.

Five members-at-large elected City-wide make up the thirtéen member board. The
purpose of decentralization is to provide systemic planned opportunity for citizcn
participation in local school operation.

In Aupguet 19750 the Federal Jud

" Ad AAcem Wile An
HEPAAS S 2N — e Lo 4 >

wn his degseg
regation crder for the Detroit Public Schools.. The order was far-reaching in

its effort to strengthen the quality of education in the schqp]s, laqking in the
provision of finance te support the educational components, and resulted in re-
ducing racially identifiable white schools through student reassigument and school
reorganization.

Among the highlights of the Court Order to be implemented arc:

I. Strengthening the quality of Education in

1. Reading and Communication skills
2. In-service training
3. Vocation and Technical Education
4. Testing

5. Student Rights

6. Schecl-Community Relations

7. Counseling dnd Carcer Guidance

8. Co-Curvicular Activitics

9, Jilingual/Multi-Ethnic Studi es
II. Reorpanizing Schools by

1. Elementary Schools E«5 prades

2. Junior Hipgh Schools to Middle Schools 6 - 8 grades

3. High Schools 9 - 12 grades

—6-



ITI. Pupil Reassignment to

,
a

1. Assign pupils in selected sclicols to prévide a 70% Black and’
30% White student population. |
Many variaﬁles were taken into consideratign including desegregation eff{ect,
geographic location of residen;e, grade level and school capacity.

The (Detroit Public Schools) student population has not generally ex-

;

)

ptyicngud sclivol buuuﬁu;. Test resulils of 1972, 1873, 1974, 1975, and 1976
cpnsistcntly show that students in Detroit performed below the national average
in Reﬁding and Mathematics. The downward trend in achievement Beginé somewhere
S~— -
between the 2nd and 3rd grade. Additionally onc in every five pupils are average
in grade. Compounding the poor academic performance are a gost of other factors:
A higher percent of Black stydents are éuspended'than White students, 72 Black
students out of every 10,000 students are sustended compared to 35 Whife students
out of every 10,000. A higher fate'of suspensions is seen occurring among Middle
School s%udcnts. Absentceism ameng Middle Schoel ‘students is higher, 157 as com-
pared toAlIZ for all other grades. The drop out rate for Detroit students in
High School ranges from 2% to 21% with an average of 12%, According to the report
of the Detrcit Activitics Saction, 5,999 crimes were commitied in school-related
incidents for the 1975-76 school year. Example crimes were 42 homicides, 50 rapes,
667 robberies, 651 assaults, 1,033 burglaries and 763 la%ccnics.

Low self pride and self esteem is exemplified in the anti-social behavior
and lack of schoal success among the Detroit learners.  The negative sﬁrosscs,on
students, teachers, adminjﬁtrnﬁors, and citizens in the community seripvusly affect
the school climate.

It is obvious that the societal and school press and the court-ordered

desegregation has created a phenomena of dynamics that needs swstemic effort

-7-
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for the development of effective partnorships among parents, students, teachers,
administratoys and the policy-making school boards. In-service training can
begin the process where such development will take place. Detroit Schools have
the leadership to. affect institutional change in order that the educational
process indeced serves the students. The challenges are complex, varied, and
deeply imb;ddod. The investment for significant change to occur must be major

. no leonger will

ey
[N [N E . e

gurgery —- bhand adde
cureeY Danag ai

has been sick a very long time.
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SECTION III

TI'E DELIVERY SYSTEM FOR IN:SERVICE TRAINING

In 1975, the Training Institute for Desegregated Education at Wayne State
University was initiated as a response to requests from the Detroit Public Schools
for technical assistance and follow-up services for problems reclated to desegre-

aticn by race and by scx. The requesl was made as the Dertroit School system

op)

faced school desegregation under court order, dwindling school enroliment, violence
in-the schools, school millage failure, and citizen low expecfation of the school
systems willingness to renew itsclf.

The Region I Supeﬁintendont's requests were based upon necds identified
botﬁ by the staffs of th4 school and Wayne State TIDE Project.

The needs emanate from cxample problems described here. One problem is
the.educational leadership which is nceded to reduce institutional barriers in

*

order to permit chang. intcrvention to take place. A barrier that exists in
schools, both at the elcucntary and secondary level, is the school organizdtion.
Usually the manner in whicﬁ the school is organized facilitates adults rather than
students, Administrators often rationalize that holding on to the traditional
patterns "is easier for me", "maintains the stability of the school", or "has
always been done this way". Little docﬁmcntntion has been done on studon&s and
staff. ° What organization, proccdures, or policies may nogd altering, retained,
or climinated ;n order to serve students better.

Another problem is that educational decisions aré of ten made without
appropriate or sufficient information. Often, external concerns are not the
recal problems that need addressing. Factors that seem to contribute to the problem

may be the result of deeper conflicts that are not obvious. Teachers and adminis—

. . 3 o .
tratore {cel apathetic in schools where problems seem beyond resolution. Systematic

10
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methods for problem solving is negded in order that tecachers and administrators

draw valid conclusions for educational decisions. Dispassion changes to enthu-

siasm and positive expectations when school staff are. enabled tc solve their own
problemsp

Common efforts on the jart of the school and community to eliminate sexism
in education will upgrade the socio-economic levels of the school district. One

»lem 1s to devisc the mechanism for this to occur. Avarcness of persuasive

ness of under employment and uﬁder education among women may lead to stronger

interests in changing traditional educational practises. Thus the needs in 1975

were identified as: \

1. The modification of presenf administrative structure and the
development of new administrative procedures to £h$t adminis-
trators can become ecffective change ageats with teachers, Region
staff, community persons, and students in the process of descgre-
gation by race and by sex.

2. The determination and measurement of desegregation problems in
Region I schools within the Northern Conétel]ation.

3. Equal access to participation in course offerings, extra-curricular
activities and competitive athletics without regard to race-sex
role stercotypes.

4, The adaptation of texts and related materials té refleet a school-
wide policy of equal educational opportunity for all students
regardless of race and sex.

5. The training of school staff to conduct in-service training related

to desegregation by race and scx.

11
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6. The implementation of 'a comprehensive community relations
program of cach school within the Northern.High School
Constellation fo1 the purpose of gaining community support
for corrcctive activities aimed at reducing discrimination by
race and sex,
The feourteen schools in Region T which were involvcdlincludcd one high
gchool, two middle schools and fourteen elementary schools,
| During its second year of operation, 1976-1977, the project expanded to

twenty-two schools and gix of the eight Regions in the Detroit School System.

The Regions participating are Regions 1, 3, 4, 5, 7, and 8. Region participa

~was based upon formal requests made to the Project Dircctor. The requested

technical assistauce and follow-up services were based upon identified nceds
and to the mission of the project: The rceduction and/or elimination of speci &
selected problems related to descgregation based upon race and sex. Thg need

areas cxpanded to include: I

1. Demonstration of how community support can impact upon the:

teaching of mathematics.

T,

2, Demonstration of how community support can impact upon the
teaching of reading.
3. Training of in-scrvice trainers in regard to racism and sexism
- -~
in education,. '
4. Mecasurcement of race and sex discrimination problems as they
impact upon cducational equity.
;
5. Training of administrators in cducational leadership in order for
them to become change agents in modifications of administrative
structures and procedures with regard to race and sex discriminaticos

12
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6. Decvelopment of cffective anti-racist and anti-sexist middle school

philosophics that will impact upon education, and

7. Revision of reading curricula to individuélize instruction.

Effective in-service training in the Institute was not conducted in a
vacuum. A comprehensive assessment was conducted on the extent of race and sex
stercotyping, Institutional racism and sexism and the effects of racially isolated
schools and school desegregation. For example, the examination of sexism resulted
in close scrutiny of the éffecfs of sexism on girls and women and boys and men
in the school system.

Many tcachers continue to teach as they have been taught. Sex-race role
stercotyping has been institutionalized and often teachers are unaware of overt
behavior that discriminates racially or in a sexist manner. For exampie, 907%
of the grade failure occur in elementary school. More boys fail in elementary
school than'gif]s, yet boys are cexpected to act out and receive more attention for
thci;>buhavior than girls. As a result, boys experience early reinforceinent for
dsscrting themselves than girls.  Shaping behavior that moves males.toward
independent achievement and girls toward deponden{ non-sustained achicvement nceds
further study.

The Wayne State University TIDE Project initiated as a response to roduests
for services from the Detroit Public Schools has as its main purpose the reduc-
tion and/or c¢limination of problems related to descgregation by race and by sex.
The purpose is accomplished through in-serviee training of adults in the school,
The organization for cffective training is based upon four assumptions which are:

1. The first is that the greatest jmpact on responding to local school
needs can be made when groups of key individuals are trained to scrve as leader-
trainers for their own schools.  This approach is considered to be more effective

13
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than that of trujnlgé\iso]atod individuals from different schools and then
expecting these individuals to serve as change agents.

2. The sccond is that greatest commitment to improving total school
program can be achicved if team members are representative of tﬁe variety of
academic disciplines and sta}(\ifyels within the school (i.e., interdisciplinary).

—
Thus, the interdisciplinary team concept is central to the training program.

3. The third is that team members and program will be most effective
if anti-rucist and anti-sexist activities are conducted and the learnings infused
in the total school curriculum. It is assumed that this approach has been more
long term benefits thaq the special activity one-shot approach such as Black
History Weck and Nat;ohnl’Year of Women. Therefore, team members a%e chosen so
that expertise gained from daily job functioning is brought to bear on specific
nced arcas addressed”hy TIDE. )

4. The fourth is that the utilization of support teams to assist
Intcrdisciplinary Training Teams, will increase program effectivencess.

THUS THE INTERDISCIPLINARY TEAM APPROACH MATN-STREAMED INTO THE DAiLY
SCHOOL CURRICULUM IS THE FUNDAMENTAL CONCEPT OF EFFECTIVE IN=-SERVICE TRAINILG
FOR THE TIDE PROJECT.

Participants function as part of onc of three teams: (1) Local School;

(2) Region; (3) University.

Teams are identificed from cach participating school or Region level. Theee
teams may represcent the instructional and nen-instructional staff. At the
elcmqntary level a team may be composed of :

Principal
Curriculum Leader

Teacher (s)

Para-professional

11



The middle school team may have:

_ Principal

The high school

The Region will

Assistant Principal/Curriculum Leader or Staff
Coordinator . .

Teachers
Department Heads
Counselors
Physical Education
may have:
Principal

Assistant Principal/Curricuium Leader/Staff
Coordinator

Department Head
Librarian
Counselors

Physical Education
be made up of Adminiétrators representing:
Superintcndenﬁ
Curriculum
Evaluation
Achicvement
Community Relations
Counseling Scrvices

Board Members

Wayne State University team represents:

Teacher Education
Sociology
School Administration

Educational Psycholegy
-14- 19D
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Wayne State University team (cont'd)
Counsecling
“The team leadership is the titular head of the educational unit. For

example, the school building principal is the team leader for all school tecams,
The fundamental charge of the team is to gain training skills and knuwledge to
scrve as catalytic change agenty in the school. Examples of smoothly operating
team will have these churacteristicg: A grasp of, and commitmont to, the misgsion
to cradicate race and sex discrimination will be demonstrated by the entire school
staff and a significant body of citizens and parerts by working in concert with
program goals; Effcctive teaching and increascd ]carning.behavior is in evidence.
Reorganizaticn of roles and responsibilities to include cquity for girls and women
will be operable; Techniques of teaching will include emphasis and attention to
females in course content; Course development wili include focus on females as
well as males.  Additionally, in the arca of race discrimination, the membership
of lﬁfgc numb;rs of black ecducators and black students will not exempt or preclude
the existence of racial discriminatory practiscs. The passage of theAEducntion
Amendments of the 1964 Civil Rights Act and the vigorous protests movement conduct ed
doring. the 60s has disallowed overt raciem. Today sophisticated and subtle race
sterceotyping is often the préscnt scene. The examiration of elitism and classism,
that aids and abets racism, are strategics usced to detect black-on-lLilack racial
practiczes aivl detects the liberal posturing on non-blacks, specifically wvhite
males.  The opening of the educational system to bacie dinquirices About the Jusitice
and truc demoncracy of the nation's social, political, and cconomic organization
nceds challenging,  This developmental hroccsn broins in trniniﬁg intensively
during phu $ix week summer Institute, Trnin;ng centers on the following skills:

1. Consciousness-raising awvarconcss of rac.sm and sexisn

2. Tdentifying local needs >

3. Solving problems 16 '

15—



4., Acquiring effective communication skills
5. Transferring training techniques
6. Developing, using, and differentiating productive leadership
and management skills
7. Reviewing and evaluating teaching techniques
8. Demonstrating understanding of classroom management and
disciplinary skills
9. Reviewing and modifying curricular materials
10. Examining and recommending modifications in school organization
11. Examining and recommending modifications in school policies,
practices, and procedurcs
12. Using training technjquos as: force-field analysis, cognitive-mapping,
group process,'observation, group dynamics, etc.
13.  Acquiring and developing skills in Program Planning and Management
14, Acquiring and using change agentry sLills
15. Measuring race and sex equity_in schools, region, and ceatral office
16. Using validated evaluation instruments to measure:
(a) Tests and Texts
(b)" Mathematics and Reading
(¢) Training and Follow-up
(d) Athletic Activities, Vocational, Business and Technical Coursces
(e) Community Relations
(f) Administrators Change Agentry Leadership
Follow-up activitics arce conducted during the academic year. These activi-
ties are structurced to plans in the project proposal, adjusted to the prescent
reality of the schools. Techniques ncquifcd during summer training are used to
14
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Inform and motivate the school staff and school-communi 'y, Schools and Regions
are allotted a budget to support thelr Program Plan of action. All budget items
are directly related and written in the Program Plan. Special seminars are given
to bring total teams together to increasc team members' skills, shore up strengths,
to métivate, or to provide new Information. One of the most challenging concerns
of tcam members is the need for the creation of time in school day for teams

to function with other sfaff. School principals with cooperative staff can and

do carve time out of the school day for those activities.

All teams' activities ave supported continuously by the Universit&lTéam.
Full time faculty staff are assigned to schocls and represent the disciplines
of Educational Leadership in Adm@nistration, Counseling, Educational Psychology,
Educaf;onnl Sociology and Teacher Education. Special curriculum skills of the
University staff include Reading, LearninngisabiliLius, Mathematics, Sqience,

Instructional Technolopy and Community Organization.

2
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SECTION IV

The fraining Institute for Desegregated Education (TIDE) has assessed
its trainirg using Wayne State University created an;;validated instruments.
All_phases of the in-service training has been evaluéted. Findings of one work-
shop are prescnted here. )

In examining the feelings and belicfs of the workshop\pqrticipants, the
responses given at the beginning of the workshﬁp,on “"Trainer of Trainers'" were

‘
distributed overwhelmingly in the expected direction in this survey.

The responses to the thirty-two item Questionnaire showed that more than
half of the non—Blﬁcks and one third of the males did not believe that Black

|
people chould be more concerned aboutmracism because Black people are victims.
On .the other hand, 86% of the Blacks and 75% of the females held the opposiie
view. Sixty-onc to secventy-onc percent of the respondents felt that sexism
was not as important as racism.

OQCL 30% of the particpants, ir;espective of race and sex, felt that it
was difficult to change their behavior. Eighty-two percént of the Black felt that
it was unrcalistic to believe White pecople with power were willing to share their
power with Black people. Forty-six percent of the non-Blacks agreed with the
Blacks. Almost all people recognize the existence of racism in their schqols.
Twenty-three percent of the Blacks did got}fcel sexism existed in their schools.
Nineteen percent of thg fcmglos did not fecel sexism existed in their schools.
Converscly 1007 of the males and 96% of the Blacks felt that racism existed in
their schools. Blacks were must more concerned about racism than soxism‘rcgardlcss

of gender. .
19
-18-
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Most of the respondents felt that the Principal was not an active parti-
cipant in the project. Over half of the males and 257% of the Black felt that their
schools were not responslve to the community. Particpants felt that more non-

Blacks, Administrators, and males should be involved in the project. Adminis-

1
\

trators were crucial to the success of the project participants stated in over-
whelming numbers.

Yifty-nine percent of the Blacks felt that racigm would never be eliminated.
More Blacks than non-Blacks indicated a wiliingness for more training and a dc;ire
to know more about racicm and sexism. Most of the participants agreed that two
skillé are nceded to be an efﬁective team member. They:were: (1) How to motivate
school staff; and (2) how to communicate cffectively. In conclusion, the res-
pondents strongly believed that an éffectlQe team should have members who believe
that.racism and sexism aroe problems: Kespondents also believed that group process
and communi y invclvement are key elements in building;an effective teafm for the
elimination of racism and sexism In the schools.

The training constituted oune hundred ceighty hours and involved twenty-eight

teams. ' -
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SECTION V

SUMMARY - AND FUTURE PROJECTIONS

The cmotion laden topice of race and sex are important enough to’require
systematic intensive in—service training. Much timé is needed to increase and
sustain awareness. Race and s¢. stereotypes arise from the belief that :ertain
abilities, traits,. and interests usually occur only in men and whites, and other
abilities, traits, and i:terests occur only in women and blacks. These sterco-
.types are grounded in ignorance and fear and unrcasonabiy restrict the rights of
individuals to make their own life éhqices. They are particularly destructive to
children, because they profoundly influence their level of self-estecem, choice
of 6céupation, and means of s€1f—expressiop.

The Training Institute for Dcécgregatcd Education proposes in its third
year 1977-38, to expand the project to the Central Staff and Central Board
members. Concentration will be on policy setters and key decision makers at the
Central and Region staff level. Additionally, twalve new schools wili be added
to total thirty schools. Thirteen clemengary; eight middle and nine high schools
will cémprise the project. First ycar schools will concentrate on acquiring
techniques in awareness, and therefore in thé'Dcvelopmental stage. Sccond year
schools will attempt to S; Models for Detroit schools. These schools will demop—
strate and disseminate information regarding strategies, plans, and programs.
Schools in their third year of the project will ge implementing newly developed
matrrisls. Additionally thesc schools will train staff in the use of the
materials and will assist in the development of criteria and models for the
infusion of those materials into the curriculum

The In-scrvice Trniﬁing ip thisilarge urban school district must bring

about morc significant institutional change in the schools.  The school environment
-20-
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is being readied by many serious factors. Some because school people have high
hopes, while others feel they've been down too long. Specifically, a predominant
aumber of‘community and school pcople feel that their best hc~ for change is a
major operation - with an educational tecam, equipped well to perform delicate

surgery as nceded, transfusions when necessary, lower the pressures where possible,

and remove the malignancy. The risks involved are there - but the chanee for

survival is good. , f

This' project not only had a direct impact upon the Detroit Public Schools
-

which is currently undergoing the desegregation process, but also will have many
far-reaching ramifications that will far exceed its immediate geographical

.
boundaries. The activities and strategies of the program have been carefully

documented and evaluated. More significantly, these activities and strategics

can be reflected in schools with similar concerns.
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